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Abstract

This study examined the practices, challenges, and interventions in teaching the kindergarten curriculum in Diadi District,
SDO Nueva Vizcaya. Anchored on the concepts of developmentally appropriate practice and curriculum implementation
fidelity, the study focused on how the kindergarten curriculum was translated into actual classroom practice and how
implementation concerns may be addressed. It employed a research design appropriate for describing existing practices,
challenges, and interventions related to kindergarten curriculum implementation. The study was conducted in Diadi District
under the Schools Division Office of Nueva Vizcaya and involved respondents directly engaged in teaching and
implementing the kindergarten curriculum. Data were gathered through a research instrument designed to capture teaching
practices, implementation challenges, and proposed interventions. The findings showed that teaching practices in
kindergarten curriculum implementation were generally high, with strong results in child-centered teaching,
developmentally appropriate classroom activities, and curriculum responsiveness. However, substantial challenges
remained, particularly in limited instructional materials, diverse learner needs and readiness, insufficient time to
accomplish activities, parental follow-up, and consistency of curriculum delivery. The results also revealed very high
support for interventions such as school-based and district-level professional development, provision of developmentally
appropriate instructional materials, collaborative lesson planning, instructional coaching, and stronger parent-school
coordination. A positive and significant relationship was found between the level of implementation challenges and the
level of support for interventions, indicating that greater implementation difficulties were associated with stronger demand
for sustained support. The study concluded that kindergarten curriculum implementation in the district was generally strong
in practice but constrained by contextual and institutional barriers. It is recommended that support mechanisms be
strengthened through continuous professional development, resource provision, collaborative planning, and home-school
coordination. The study is directly aligned with SDG 4 — Quality Education and has a secondary connection to SDG 10 —
Reduced Inequalities. Its sustainability impact lies in strengthening educational and institutional sustainability by
supporting more responsive, equitable, and context-sensitive kindergarten instruction in public schools.
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1. Introduction

Teaching the kindergarten curriculum is a foundational concern in early childhood education because it shapes children’s
initial school experiences, readiness, and holistic development. In this stage, curriculum implementation is not limited to
content delivery; it also includes teachers’ classroom practices, decisions, adaptations, and responses to contextual
constraints. Literature shows that effective kindergarten teaching depends on developmentally appropriate, child-centered,
and context-sensitive practices, while weak implementation is often associated with limited professional support, uneven
curriculum fidelity, and local barriers affecting classroom delivery (Ryan & Grieshaber, 2005; Burgess et al., 2010;
Clayback et al., 2022). In this context, the study on the practices, challenges, and interventions in teaching the kindergarten
curriculum in Diadi District, SDO Nueva Vizcaya is significant because it examines how curriculum policy is translated
into actual classroom practice and what forms of support may strengthen implementation.

1.1 Background of the Study

Kindergarten education is a critical stage in which young learners begin to acquire foundational competencies across
cognitive, social, emotional, physical, and language domains. Early childhood curriculum is therefore expected to provide
meaningful, age-appropriate, and developmentally responsive learning experiences. It is commonly recognized that high-
quality early education is associated with curriculum and teaching practices that are developmentally appropriate and
responsive to children’s needs, interests, and cultural backgrounds (Ryan & Grieshaber, 2005). In practice, however,
implementing kindergarten curriculum is a complex process because teachers must balance policy expectations, learner
diversity, instructional goals, and available school resources. Curriculum implementation in early childhood settings is
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shaped by teacher decisions, classroom realities, and institutional support. Burgess et al. (2010) emphasized that teachers’
engagement with curriculum initiatives is influenced by workload, professional development, and the ways teachers
understand the curriculum itself. Likewise, Odom et al. (2010) noted that implementation in early childhood education may
vary in terms of amount, quality, and adherence, indicating that a written curriculum does not automatically guarantee
consistent classroom practice. This suggests that examining actual practices in teaching kindergarten is essential for
understanding how curriculum goals are enacted at the school level. The topic becomes more relevant when viewed from
the perspective of intervention and improvement. Clayback et al. (2022) argued that teacher beliefs, experiences, and school
climate are important factors influencing curriculum implementation fidelity in early childhood education. Zucker et al.
(2021) similarly found that early childhood teachers encounter varied barriers in implementing curricular innovations, even
when they express satisfaction with the curriculum. These findings support the need to study not only what teachers do in
kindergarten classrooms, but also the challenges they experience and the interventions that may improve implementation.

1.2 Themes and Insights from Related Literature

Related literature highlights several recurring themes regarding kindergarten curriculum implementation. One major theme
is the importance of developmentally appropriate and child-centered pedagogy. Ryan and Grieshaber (2005) observed that
early childhood education has long emphasized developmentally appropriate practice as a marker of quality, particularly
when teachers use knowledge of children’s growth, individuality, and cultural backgrounds to guide instruction. This
perspective reinforces the need for teaching practices that are flexible, responsive, and suitable for young learners.

A second theme is that curriculum implementation is a decision-making process rather than a purely technical act. Burgess
et al. (2010) explained that curriculum refers to the totality of provisions professionals make for children’s learning
experiences, which means teachers are active interpreters of curriculum initiatives. In the same vein, Gupta (2015) argued
that early childhood curriculum implementation involves the interaction of the “how,” “what,” and “why” of teaching,
suggesting that classroom practice is shaped by pedagogical beliefs, cultural influences, and practical realities. Yang et al.
(2021) further noted that early childhood curriculum is also a cultural practice reflecting social values and local
expectations. A third theme concerns implementation fidelity and barriers. Odom et al. (2010) showed that curriculum
implementation in early childhood settings can differ in terms of structural and process dimensions, while Zucker et al.
(2021) reported substantial variability in adherence and dosage in early childhood curriculum delivery. Clayback et al.
(2022) added that stress, turnover, teacher efficacy, and center climate may affect how well teachers adopt and sustain new
practices. These studies suggest that challenges in kindergarten teaching are not simply individual teacher weaknesses but
may be linked to broader contextual and organizational factors. A fourth theme involves interventions through professional
development and collaborative support. Burgess et al. (2010) noted that short-term training is often insufficient to create
lasting instructional change. Clayback et al. (2022) pointed out that professional development and instructional coaching
can support implementation, while Yang and Hong (2022) emphasized that practice-oriented professional learning, peer
discussion, observation, and critical reflection can improve curriculum-related teaching practices. These insights suggest
that interventions in kindergarten teaching should go beyond one-time seminars and instead support continuous, context-
based teacher learning.

1.3 Local, National, and Global Context

At the national level, the Philippine kindergarten curriculum is part of the broader effort to strengthen early childhood
education and align it with quality learning standards. Aquino et al. (2017) showed that the kindergarten curriculum
framework of the Philippines reflects the country’s response to regional and international educational goals, particularly
SDG target 4.2 on access to quality early childhood development, care, and pre-primary education. This indicates that
kindergarten teaching in the Philippines is not merely a classroom concern but part of a wider commitment to educational
quality and child development. Within the Philippine context, issues of readiness and foundational learning remain central.
Aquino et al. (2019) examined the learning domains of kindergarten entrants and underscored the importance of early
competencies as children move into formal schooling. Doctor and Macalisang (2024) also emphasized that school readiness
involves physical, cognitive, social, emotional, and self-care dimensions, reinforcing the critical role of kindergarten
teachers in preparing learners for future academic engagement. In district settings such as Diadi, the implementation of the
curriculum therefore becomes highly relevant because classroom practices directly influence how young children
experience the transition into formal education. Globally, early childhood education systems continue to face policy-
practice gaps, curriculum reform pressures, and demands for culturally responsive implementation. Bautista et al. (2020)
argued for “glocal” early childhood curriculum frameworks, noting that many curriculum models are shaped by global
ideas but must still respond to local realities. Similarly, Yang et al. (2021) stressed that early childhood curriculum policies
and practices are influenced by both international trends and local cultural values. This global perspective supports the
relevance of district-based studies because local evidence helps clarify how curriculum reforms are actually experienced
by teachers in specific educational settings.

1.4 Theoretical or Conceptual Basis
The study may be anchored on the concepts of developmentally appropriate practice and curriculum implementation
fidelity. Developmentally appropriate practice provides a useful lens for understanding whether kindergarten teaching
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practices are aligned with children’s age, developmental needs, interests, and sociocultural context (Ryan & Grieshaber,
2005). This perspective is appropriate for kindergarten because it emphasizes active, child-centered, and responsive
teaching rather than rigid content transmission. At the same time, curriculum implementation fidelity offers a practical lens
for examining how the intended curriculum is translated into classroom delivery. Odom et al. (2010) explained that
implementation can be assessed through dimensions such as amount, quality, and adherence, while Clayback et al. (2022)
highlighted the influence of teacher beliefs, experiences, and school climate on fidelity. Zucker et al. (2021) further
demonstrated that barriers to implementation may arise even when teachers value the curriculum, suggesting that successful
implementation requires both teacher commitment and enabling conditions. Taken together, these perspectives provide a
strong conceptual basis for examining practices, challenges, and interventions in teaching kindergarten curriculum.

1.5 Research Gaps and Rationale

Although literature has discussed early childhood curriculum, teacher decision-making, implementation barriers, and
professional development, fewer studies appear to focus on district-level evidence within specific Philippine public school
contexts. Existing studies often address curriculum frameworks, readiness, or broader implementation concerns, but there
remains a need for localized inquiry into how kindergarten teachers actually teach the curriculum, what obstacles they face
in their daily practice, and what interventions may help them improve instruction (Aquino et al., 2017; Aquino et al., 2019).
This gap justifies the present study in Diadi District, SDO Nueva Vizcaya. The rationale of the study lies in its practical
value for early childhood education improvement. Since teacher practices, beliefs, and support systems strongly affect
curriculum implementation, documenting local experiences can generate evidence for targeted interventions such as
contextualized training, coaching, collaborative planning, and school-based support mechanisms (Burgess et al., 2010;
Clayback et al., 2022; Yang & Hong, 2022). The study is therefore important not only for describing current classroom
realities but also for informing action toward stronger kindergarten curriculum implementation.

1.6 Alignment with Relevant Sustainable Development Goals (SDGs)

This study is directly aligned with SDG 4 — Quality Education, particularly the goal of ensuring inclusive and equitable
quality education and promoting lifelong learning opportunities for all. Kindergarten is a foundational stage of learning,
and effective teaching practices at this level contribute to stronger readiness, improved foundational skills, and better long-
term educational outcomes. Aquino et al. (2017) explicitly linked the Philippine kindergarten curriculum framework to
SDG target 4.2, which focuses on access to quality early childhood development, care, and pre-primary education. The
study also has a secondary connection to SDG 10 — Reduced Inequalities because stronger and more context-responsive
kindergarten instruction may help reduce learning disparities among young children by improving access to quality
teaching in local public school settings. When challenges in curriculum implementation are addressed through appropriate
interventions, schools may become better equipped to support diverse learners in their earliest years of formal education.

1.7 Importance of the Study to Multidisciplinary Sustainability

The study contributes primarily to educational sustainability because it supports the improvement of foundational learning
systems through evidence-based understanding of classroom practice, implementation barriers, and teacher support needs.
Strong kindergarten instruction helps sustain learner development over time by establishing a sound base for future
schooling. It also contributes to institutional sustainability because findings may inform school and district-level planning,
teacher development, and curriculum support systems that strengthen early childhood education delivery. In addition, the
study has relevance to community and socio-educational sustainability. Kindergarten education is closely tied to family
expectations, learner well-being, and community confidence in public schools. By identifying practical interventions that
enhance kindergarten teaching, the study may support more responsive and effective public education services at the local
level. In this sense, research on practices, challenges, and interventions in kindergarten curriculum implementation does
not only improve teaching; it also supports the long-term sustainability of equitable, context-sensitive, and quality basic
education.

2. Material and methods

This study examined the practices, challenges, and interventions in teaching the kindergarten curriculum in Diadi District,
SDO Nueva Vizcaya. It focused on how the curriculum was implemented in actual classroom settings and on the
experiences of kindergarten teachers directly involved in instruction. The methodology was designed to describe current
teaching practices, identify implementation challenges, determine the interventions needed to strengthen curriculum
delivery, and examine the relationship between challenges and intervention needs.

2.1 Research Design

The study employed a descriptive quantitative research design. This design was appropriate because the study aimed to
describe the existing practices, challenges, and interventions related to kindergarten curriculum implementation in the
district. It also allowed the researcher to examine the relationship between implementation challenges and intervention
needs based on the responses of the participants.

International Journal of Sustainability and Advanced Integrated Research

1073
Volume 2, Issue 2 (April-June 2026) | ISSN: 3107-7854



International Journal of Sustainability and Advanced Integrated Research
Volume 2, Issue 2 (April-June 2026) | ISSN: 3107-7854

2.2 Locale of the Study

The study was conducted in Diadi District under the Schools Division Office of Nueva Vizcaya. The locale was selected
because it provided the setting in which the kindergarten curriculum was being implemented and where actual classroom
practices, local barriers, and possible support mechanisms could be examined. The district context was appropriate for
determining how curriculum policy was translated into classroom instruction.

2.3 Respondents of the Study

The respondents of the study were the 8 kindergarten teachers in the identified public elementary schools of Diadi District,
SDO Nueva Vizcaya. They were considered the most appropriate sources of data because they were directly involved in
teaching and implementing the kindergarten curriculum. Their experiences and observations provided firsthand
information on classroom practices, implementation difficulties, and interventions related to kindergarten instruction.

2.4 Sample and Sampling Procedure

The study employed purposive sampling in selecting the respondents. Kindergarten teachers were purposely chosen
because they met the specific criteria of the study, particularly their direct involvement in implementing the kindergarten
curriculum in the district. This sampling procedure was appropriate because it enabled the researcher to obtain relevant
data from participants with actual classroom experience related to the variables under investigation.

2.5 Research Instrument

The study utilized a researcher-made questionnaire as the main instrument for data gathering. The questionnaire was
designed to obtain data on the major variables of the study, particularly teaching practices, implementation challenges, and
interventions related to the kindergarten curriculum. The items were structured to capture the respondents’ experiences and
observations regarding how the curriculum was implemented in classroom settings. The contents of the instrument were
aligned with the objectives of the study and the focus on actual curriculum implementation in early childhood education.

2.6 Data Gathering Procedure

Data gathering was conducted in the identified schools within Diadi District, SDO Nueva Vizcaya. Information was
collected from the respondents after the purpose of the study had been clearly communicated to them. The accomplished
instruments were then retrieved, organized, and prepared for analysis in order to describe the practices, challenges, and
interventions related to kindergarten curriculum implementation.

2.7 Data Analysis Techniques

The data gathered were analyzed using appropriate descriptive and inferential statistical tools. Weighted mean was used to
determine the level of teaching practices, implementation challenges, and support for interventions in teaching the
kindergarten curriculum. To determine the relationship between challenges and intervention needs, correlation analysis
was employed. The results were then interpreted in relation to the objectives of the study in order to present a clear account
of kindergarten curriculum implementation in Diadi District, SDO Nueva Vizcaya.

3. Results and Discussion

3.1 Kindergarten Curriculum Implementation in Diadi District
3.1.1 Teaching Practices in Kindergarten Curriculum Implementation

The quantitative results showed that the overall level of teaching practices in kindergarten curriculum implementation was
high, with a composite weighted mean of 3.56. Among the practice indicators, child-centered teaching obtained the highest
mean of 3.71, followed by developmentally appropriate classroom activities at 3.63, classroom adaptation to learner needs
at 3.54, and use of contextualized learning experiences at 3.37. These results indicate that the respondents generally
implemented the kindergarten curriculum through responsive and age-appropriate practices, although contextualization
and adaptation to local realities were somewhat less emphasized than other practices. This finding suggests that
kindergarten teachers in the district were generally able to enact the curriculum in ways aligned with early childhood
principles. The strong rating in child-centered and developmentally appropriate practices supports the idea that quality
kindergarten teaching is grounded in responsiveness to children’s development, interests, and classroom context (Ryan &
Grieshaber, 2005). At the same time, the slightly lower rating for contextualized learning experiences reflects the reality
that curriculum implementation is not purely technical but depends on how teachers interpret and apply it within their own
setting (Burgess et al., 2010; Gupta, 2015; Yang et al., 2021).

3.1.2 Classroom Adaptation and Curriculum Responsiveness
The results further showed that teachers demonstrated a high level of curriculum responsiveness, with an overall weighted
mean of 3.42. The highest ratings were recorded in adjusting activities to pupil participation and classroom behavior, while
lower ratings appeared in adapting lessons for limited materials, diverse learner readiness, and time constraints. This
indicates that teachers were generally responsive in daily classroom practice, but their ability to adapt the curriculum was
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still affected by situational limitations within the school environment. This result implies that teachers’ curriculum work
involved continuous decision-making rather than simple delivery of prescribed content. The finding is consistent with the
view that teachers are active interpreters of curriculum and that implementation is shaped by the interaction of pedagogical
beliefs, practical realities, and classroom conditions (Burgess et al., 2010; Gupta, 2015). It also aligns with the literature
showing that implementation in early childhood settings varies in amount, quality, and adherence, depending on contextual
conditions and implementation support (Odom et al., 2010).

3.2 Challenges in Teaching the Kindergarten Curriculum
3.2.1 Major Implementation Challenges Encountered by Teachers

The results revealed that the overall level of challenges encountered in teaching the kindergarten curriculum was high, with
a weighted mean of 3.48. The most strongly reported challenges were limited instructional materials (3.66), diverse learner
needs and readiness (3.59), insufficient time to accomplish all activities (3.47), and limited parental follow-up or home
support (3.41). Lower but still notable ratings were given to workload-related concerns and classroom management
demands. These findings indicate that teachers faced both instructional and contextual barriers in implementing the
kindergarten curriculum. This result shows that challenges in kindergarten curriculum implementation were not limited to
teacher performance but were also rooted in classroom and institutional conditions. The literature supports this pattern by
showing that implementation barriers often emerge from broader factors such as workload, uneven curriculum
understanding, support structures, and local classroom realities (Burgess et al., 2010). It also reflects the view that
implementation problems are influenced by teacher beliefs, stress, school climate, and organizational conditions rather than
by individual weakness alone (Clayback et al., 2022; Zucker et al., 2021).

3.2.2 Barriers Related to Fidelity and Classroom Delivery

The findings showed that challenges connected with curriculum fidelity and classroom delivery also registered a high mean
of 3.39. Teachers reported difficulty maintaining consistency in implementing all curriculum expectations when faced with
lack of materials, varying pupil behavior, readiness gaps, and competing school demands. The data suggest that while
teachers aimed to follow the curriculum, classroom realities often required modification, adjustment, or partial
implementation of planned activities. This finding may be interpreted as evidence that written curriculum goals do not
automatically translate into uniform classroom implementation. Early childhood curriculum implementation may vary in
structural and process dimensions, including adherence, amount, and quality of delivery (Odom et al., 2010). Likewise,
Zucker et al. (2021) found that barriers may remain substantial even when teachers express satisfaction with the curriculum,
which suggests that curriculum fidelity in kindergarten depends not only on teacher willingness but also on enabling
classroom and school conditions. Clayback et al. (2022) similarly emphasized that school climate and teacher experiences
can affect how well practices are adopted and sustained.

3.3 Interventions to Strengthen Kindergarten Curriculum Teaching
3.3.1 Priority Interventions Identified by Respondents

The results showed that the overall level of support for proposed interventions was very high, with a weighted mean of
3.74. The most strongly endorsed interventions were school-based and district-level professional development (3.82),
provision of developmentally appropriate instructional materials (3.79), collaborative lesson planning and peer sharing
(3.73), instructional coaching and monitoring (3.71), and stronger parent-school coordination (3.66). These findings
indicate that the respondents strongly favored interventions that combined teacher learning, resource support, and
collaborative structures. This finding suggests that improvement in kindergarten curriculum implementation is most likely
to occur when support is continuous, context-based, and practical. The literature supports this because short-term training
alone is often insufficient to produce lasting instructional change (Burgess et al., 2010). Clayback et al. (2022) further
pointed out that professional development and instructional coaching can strengthen implementation, while Yang and Hong
(2022) emphasized the value of practice-oriented professional learning, peer discussion, observation, and critical reflection.
The high rating given to collaborative and school-based interventions indicates that teachers in the district perceived
sustainable support, rather than one-time seminars, as more helpful to their actual classroom work.

3.3.2 Home-School and Instructional Support as Intervention Needs

The results also showed that respondents strongly supported interventions related to home-school collaboration, with a
mean of 3.66, and support mechanisms for instructional delivery, with a mean of 3.71. Teachers viewed stronger
communication with parents, clearer learner support at home, and continued monitoring and assistance from school
leadership as important measures in addressing implementation challenges. This indicates that curriculum improvement
was seen not only as a classroom issue but also as a shared responsibility involving school and home. This result reflects
the broader understanding that early childhood curriculum implementation is influenced by local community realities and
by the network of support surrounding the child and the teacher. The literature on early childhood curriculum stresses that
implementation is embedded in social, cultural, and institutional conditions (Yang et al., 2021; Bautista et al., 2020). The
finding therefore supports the view that interventions must respond not only to pedagogy inside the classroom but also to
the support systems that sustain children’s early learning experiences.
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3.4 Relationship Between Challenges and Intervention Needs

The results revealed a positive and significant relationship between the level of implementation challenges and the level of
support for interventions, with a correlation coefficient of r = 0.68. This indicates that respondents who experienced greater
challenges in teaching the kindergarten curriculum also expressed stronger support for intensified interventions such as
professional development, coaching, material provision, and collaborative planning. The relationship suggests that
intervention needs increased as implementation difficulties became more pronounced. This finding implies that
interventions were not perceived as optional enhancements but as necessary responses to actual classroom and school-level
barriers. The result is consistent with the literature showing that teacher support needs grow when curriculum demands
exceed available resources, preparation, or institutional conditions (Burgess et al., 2010; Clayback et al., 2022). It also
supports the view that implementation fidelity depends on both teacher commitment and enabling conditions, and that
barriers can persist even when teachers value the curriculum and attempt to implement it well (Zucker et al., 2021). In this
case, the significant relationship between challenges and intervention needs confirms that stronger support mechanisms are
essential for improving kindergarten curriculum implementation in Diadi District.

3.5 Summary of Major Findings

Overall, the results showed that kindergarten curriculum implementation in Diadi District was generally high in terms of
teaching practices, particularly in child-centered and developmentally appropriate instruction. However, the findings also
revealed substantial challenges related to instructional materials, learner diversity, time demands, parental follow-up, and
consistency of curriculum delivery. At the same time, respondents expressed very high support for interventions centered
on professional development, coaching, collaborative planning, material provision, and home-school coordination. The
positive relationship between challenges and intervention needs further indicates that implementation difficulties were
directly associated with stronger demand for sustained support. These findings affirm that teaching the kindergarten
curriculum is both a pedagogical and contextual undertaking. The district’s teachers appeared committed to child-centered
implementation, yet their classroom practice was shaped by the same kinds of contextual barriers and support needs
discussed in the literature on early childhood curriculum implementation (Ryan & Grieshaber, 2005; Burgess et al., 2010;
Odom et al., 2010; Clayback et al., 2022; Zucker et al., 2021). The results therefore provide a practical basis for
strengthening kindergarten teaching through targeted and context-responsive interventions in the district.

4. Conclusion & Recommendations

The study concluded that kindergarten curriculum implementation in Diadi District, SDO Nueva Vizcaya was generally
high in terms of teaching practices, particularly in child-centered and developmentally appropriate instruction, but it
remained affected by substantial challenges related to instructional materials, learner diversity, time demands, parental
follow-up, and consistency of curriculum delivery. The findings further showed very high support for interventions
centered on professional development, coaching, collaborative planning, material provision, and home-school
coordination, while the positive and significant relationship between challenges and intervention needs indicated that
implementation difficulties were directly associated with stronger demand for sustained support. These results affirm that
teaching the kindergarten curriculum is both a pedagogical and contextual undertaking and that stronger support
mechanisms are necessary to improve implementation.

Based on the findings, it is recommended that kindergarten curriculum implementation in Diadi District be strengthened
through sustained professional development, instructional coaching, collaborative lesson planning, provision of
developmentally appropriate instructional materials, and stronger parent-school coordination. Since the respondents highly
supported interventions that were continuous, context-based, and practical, improvement efforts may focus on reinforcing
teacher learning, strengthening support systems, and addressing the contextual barriers that affect curriculum delivery.
These measures support the need for ongoing professional and school-based assistance to improve curriculum
implementation.

This study was limited to the examination of the practices, challenges, and interventions in teaching the kindergarten
curriculum in Diadi District, SDO Nueva Vizcaya. It involved only the 8 kindergarten teachers in the identified public
elementary schools of the district and focused solely on the variables of teaching practices, implementation challenges, and
interventions. The study also relied on the responses gathered through the researcher-made questionnaire as the primary
source of data. Therefore, the findings reflect only the condition of kindergarten curriculum implementation within the
specified locale, respondents, and scope of the investigation.

Compliance with ethical standards
The study adhered to institutional ethical standards throughout the research process. Approval was secured from the proper
school authorities before data gathering, participation was voluntary, informed consent was obtained, and respondents were
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informed of the purpose of the study and their right to withdraw at any time. Confidentiality, anonymity, privacy, and data
integrity were maintained, and the researcher declared no conflict of interest.
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